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Abstract 
Balochistan is one of the deteriorated province in Pakistan. Relatively educational 
standards are also less than other provinces. To assess various factors in secondary 
schools study “Influence of Head Teachers’ on Teachers’ Performance in 
Balochistan: Reinforced Behavior Study” was conducted. Objectives of the study 
were (1) To identify the Influence of Head Teachers’ on teachers’ motivation at 
secondary schools in tehsil Sui, Balochistan; (2) To investigate the Influence of 
Head Teachers’ on teachers’ pedagogy at secondary schools in Tehsil Sui, 
Balochistan; (3) To examine the Influence of Head Teachers’ on teachers’ 
academic performance at secondary schools in Tehsil Sui, Balochistan. 
Quantitative approach was used and study was descriptive in nature. Survey 
technique  was used for collection of data. Population of the study were Head 
teachers, Teachers and students of secondary school in Tehsil Sui, Balochistan. 
Simple random sampling technique was adopted. Questionnaire was self 
developed and validated by experts. Researcher personally visited the selected 
secondary schools and collected data from head teacher, secondary schools teachers 
and students. Data was cleaned and entered in SPSS software, analyzed using 
relevant statistical formulas and tests like frequency, percentage, mean and 
standard deviation.  
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INTRODUCTION
For effective learning in the classroom, creating 
learning environment is necessary. It will destroy your 
whole efforts and preparations for teaching practices, 
when behavior of a student is not up to the mark. It 
will be very strange and interesting to settle down that 
disruptive behavior of a student understanding 
repercussions and warnings (Banks.2021; 
Wadesango, 2022). 
There are two types of reinforcements, one is positive 
and other is negative reinforcements. First one, define 
about the direct and instantly provision of motivation 
or stimulus after the behavior adopted, which happen 

repeatedly in future. This elaborates a principal, 
which defines that one behavior will be repeated and 
going to happen frequently, if the same is rewarded 
and reinforced immediately just after that behavior 
(Williams, 2021; Wadesango, 2022).  
Reinforcement is one of the most appreciated tool of 
the teachers in the teaching practices. Reinforcement 
might be used to teach diverse skills, other behavior 
to interrupt existing behavior, to boost or foster the 
correct behavior and bring the increase in a behavior 
pertaining to a particular task being performed by the 
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use of that reinforcement (AFIRM Team, 2015; 
Wadesango, 2022). 
Strategy of reinforcement looks like a common way of 
teaching effectiveness being used by teachers, but its 
use can be more fruitful and effective as it is presently 
benefitted from. This strategy can be effectively 
benefitted truly in case it is used with the proper and 
suitable behavior, result is conceptualized and pattern 
of students likeness will be increased in the use of that 
behavior (AFIRM Team, 2015; Wadesango, 2022). 
It is also considered that social reinforcement might 
be additional source of rewards and influential in the 
increase of students behavior, which contains 
appreciation before the class and school, admiration, 
clapping and any other such like gesture to boost 
students’ attitude (Michigan Team Nutrition, 2004; 
Khalid & Khalid, 2021). Reinforcement being utilized 
by the teachers is the cause to maintain the discipline 
among students in the classroom and to foster their 
learning skills, think innovative ideas and to 
understand the directions issued by teachers (Charles 
& Senter, 2004; Khalid & Khalid, 2021).  
 
Background of the Study 
Sui is located in very remote area of District Dera 
Bugti in Province Balochistan, Pakistan. Mostly 
education quality is not good better than other areas 
of the province due to various demographical and 
political factors. First in the history of Pakistan, 
natural gas was discovered in city Sui in 1952, which 
facilitated to the whole of Pakistan but unfortunately 
lacking interest of supplier company and other 
factors, there is limited number of schools in Sui and 
educational standard is also compromised. Therefore, 
this study was conducted to search Influence of Head 
Teachers’ on Teachers’ Performance in Balochistan 
through Reinforced Behavior in secondary school at 
Tehsil Sui. 
 
Objectives 

i. To identify the Influence of Head 
Teachers’ on teachers’ motivation at 
secondary schools in tehsil Sui, Balochistan 
ii. To investigate the Influence of Head 
Teachers’ on teachers’ pedagogy at secondary 
schools in Tehsil Sui, Balochistan. 
iii. To examine the Influence of Head 
Teachers’ on teachers’ academic performance 

at secondary schools in Tehsil Sui, 
Balochistan 

 
Research Questions 

i. What is the Influence of Head 
Teachers’ on teachers’ motivation at 
secondary schools in tehsil Sui, Balochistan ? 
ii. What is the Influence of Head 
Teachers’ on teachers’ pedagogy at secondary 
schools in Tehsil Sui, Balochistan? 
iii. What is the Influence of Head 
Teachers’ on teachers’ academic performance 
at secondary schools in Tehsil Sui, 
Balochistan? 

 
2. Literature Review 
Theories of positive reinforcement  
Model presented by Skinner, was basing on the theory 
that, study a cause of behavior and its repercussions is 
a likely good method to comprehend and monitor it. 
This theory developed since the introduction of “law 
of effect” by Thorndike. This theory elaborated that, 
a particular behavior or attitude which is backed and 
supported by a pleasing, liked admirable and 
acceptable repercussion is mostly expected to be 
repeated. On the other hand, a behavior that is 
backed and consequential  by a bad experience and 
undesired results will be less presumed to be repeated 
(McLeod, 2018; Wadesango, 2022). 
Positive reinforcement was derived as a construct by 
an American Psychologist, B. F. Skinner through the 
experimenting operant conditioning theory. While 
conducting a study, with mice, he found that, if rats 
were repeatedly and continuously given a reward for a 
particular act like, pushing an iron bar, caused by 
releasing food, mice would like to push the iron bar, 
more and more times in order to get additional 
rewards in the shape of food. In the same way, if 
humans would expect being reward after performing 
some behavior, people in senses or even minimum 
subconsciously at least, will repeat that behavior than 
non rewarding situation (Hagopian, Boelter & 
Jarmolowicz, 2011; Wadesango, 2022). 
As head teachers were actually the only ones in tensely 
engaged with school the board around then, the 
discernment in this manner turned into that it was 
feasible to replacement the word 'headship' for 
'initiative' (typical, wrong, determination and, 
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tragically, a view that is much of the time still clear for 
example. Analysts, onlookers, specialists and 
eyewitnesses have added to this notion that head 
teachers are the accepted pioneer, as well as director, 
of the school. Heads "feel" "that a definitive obligation 
regarding all that goes on lies with them, while others 
have seen headship as "significant". These discoveries 
and perspectives on headship seem, by all accounts, to 
be summarized as: The remarkable centrality of the 
head teacher in English schools. There is an practically 
general focal point of this occupation just like the turn 
of all administration and association inside schools 
(Maxwell & Rilley, 2017). 
Theory of Head teacher" refers to the development 
and exploration of a theoretical framework that aims 
to understand and explain the role and functions of a 
head teacher in the context of education. A head 
teacher, also known as a principal or 
headmaster/headmistress, is the person who leads a 
school or educational institution (A;o & Raspp;, 
2019). 
Inside the impact of public culture head teachers are 
seen as the emblematic head of the school, every now 
and again as the exemplification of the school 
inactivity. This impression of 'head' is likewise upheld 
by neighborhood and public frameworks that will 
generally consider head teachers to be the vital figure 
concerning school execution (Alsalamah & Callinan, 
2011). 
 
 
 
Head Teacher is the real school Leader 

We can't imagine some other laid out association 
where this is the situation, with the exception of 
maybe the place of an English State leader comparable 
to the Bureau the closest more common examination 
is with the organizer proprietor of a private venture. 
The challenges with these ideas, designs for the 
government and the board of kept up with schools, 
the authoritative connections of head teachers inside 
the autonomous area and the best models of formal 
authority to be drawn from proper hypothesis bases. 
(Kunari, 2018).  
 
Towards a Theory of Head teacher 
They are responsible for the overall management, 
administration and leadership of the school, 
including overseeing teachers, staff, students, and the 
educational program. The concept of developing a 
theory of head teacher stems from the recognition 
that the role of a head teacher is complex and 
multifaceted  (Crimston et al., 2016). 
 
3. Methodology 
In this study quantitative approach was selected to be 
used. Study was descriptive in nature and survey 
technique was used for data collection. Population of 
the study comprised of head teachers, teachers and 
students of selected secondary schools. Simple 
random sampling technique was adopted. 
Questionnaire was self developed for data collection. 
Validity of the questionnaire was ensured through 
expert opinion and reliability was calculated 
statistically through Cronbach Alpha. 
 

4. Results and Findings 
Table 4.1 
Item-1 Head teacher makes school plan according to his own wis. 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total   

1 Head teacher f 1 1 0 1 1 4 
3.00 1.828 

% 25 25 0 25 25 100 

2 SST f 5 1 4 4 2 16 
2.81 1.471 

% 31 6 25 25 13 100 

3 Students f 10 11 12 69 18 120 
3.62 1.109 

% 8 9 10 58 15 100 

Total f 16 13 16 74 21 140 
3.14 1.46 

% 21 13 12 36 18 100 
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Table 4.2 
Item-2  Head teacher organizes school events as per own wish 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher f 1 1 0 2 0 4 
2.75 1.500 

% 25 25 0 50 0 100 

2 SST f 5 0 3 7 1 16 
2.75 1.483 

% 31 0 19 44 6 100 

3 Students f 8 26 15 52 19 120 
3.40 1.184 

% 7 22 12 43 16 100 

Total f 14 27 18 61 20 140 
2.96 1.389 

% 21 16 10 46 7 100 
 
Table 4.3 
Item-3   Head teacher insure recruitment of staff on priority basis 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses 

SDA DA UD A SA Total 

Mean SD 

1 Head teacher f 2 0 0 2 0 4 
2.50 1.732 

% 50 0 0 50 0 100 

2 SST f 0 0 3 4 9 16 
4 1.549 

% 0 0 19 25 56 100 

3 Students f 11 17 52 18 22 120 
3.19 1.169 

% 9 14 43 15 18 100 

Total f 13 17 55 24 31 140 
3.23 1.48 

% 20 5 21 30 24 100 
 
Table 4.4 
Item-4  Head teacher produces directives such as harsh command 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher f 2 0 0 2 0 4 
3.25 1.500 

% 50 0 0 50 0 100 

2 SST f 0 3 2 6 5 16 
3.81 1.109 

% 0 19 13 37 31 100 

3 Students f 15 16 42 29 18 120 
3.16 1.209 

% 13 13 35 24 15 100 

Total f 17 19 44 37 23 140 
3.40 3.818 

% 21 11 16 37 15 100 
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Table 4.5 
Item-5  Head teacher coordinates students workshop 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total   

1 Head teacher 
f 1 0 0 3 0 4 

3.25 1.500 
% 25 0 0 75 0 100 

2 SST 
f 0 0 2 10 4 16 

4.13 .619 
% 0 0 13 62 25 100 

3 Students 
f 24 11 14 54 17 120 

3.24 1.366 
% 20 9 12 45 14 100 

Total 
f 25 11 16 67 21 140 

3.54 3.485 
% 15 3 8 61 13 100 

 
Table 4.6 
Item-6  Head teacher makes innovative decisions for school development 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher f 2 0 0 2 0 4 
2.50 1.732 

% 50 0 0 50 0 100 

2 SST f 0 0 1 4 11 16 
4.63 .619 

% 0 0 6 25 69 100 

3 Students f 12 16 8 59 25 120 
3.57 1.241 

% 10 13 7 49 21 100 

Total f 14 16 9 65 36 140 
3.56 3.592 

% 20 4 5 41 30 100 
 
Table 4.7 
Item-7  Head teacher keeps control on learning activities of students 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 

Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 2 0 0 2 0 4 

2.50 1.732 
% 50 0 0 50 0 100 

2 SST 
f 1 1 2 2 10 16 

4.19 1.276 
% 6 6 13 13 62 100 

3 Students 
f 8 12 23 30 47 120 

3.80 1.248 
% 7 10 19 25 39 100 
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Total 
f 11 13 25 34 57 140 

3.49 1.41 
% 21 5 11 29 34 100 

 
Table 4.8 
Item-8  Head teacher prepares school budget according to students priorities 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 1 0 0 2 1 4 

3.50 1.732 
% 25 0 0 50 25 100 

2 SST 
f 6 2 0 3 5 16 

2.94 1.806 
% 37 13 0 19 31 100 

3 Students 
f 9 22 59 22 8 120 

2.98 .970 
% 8 18 49 18 7 100 

Total 
f 16 24 59 27 14 140 

3.14 1.50 
% 23 10 16 30 21 100 

 
Table 4.9 
Item-9 Head teacher makes bold decision for betterment of school 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 0 0 0 1 3 4 

4.75 .500 
% 0 0 0 25 75 100 

2 SST 
f 0 0 3 3 10 16 

4.44 .814 
% 0 0 19 19 62 100 

3 Students 
f 16 18 24 45 17 120 

3.24 1.257 
% 13 15 20 38 14 100 

Total 
f 16 18 27 49 30 140 

4.14 2.571 
% 4 5 13 28 50 100 

 
Table 4.10 
Item-10 Head teacher conducts meeting with the parents on priority basis 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 

Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 0 0 0 2 2 4 

4.50 .577 
% 0 0 0 50 50 100 

2 SST f 2 3 1 4 6 16 3.56 1.504 
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% 13 19 6 25 37 100 

3 Students 
f 18 28 18 42 14 120 

3.05 1.289 
% 15 23 15 35 12 100 

Total 
f 20 31 19 48 22 140 

3.70 3.37 
% 9 14 7 37 33 100 

 
Table 4.11 
Item-11 Head teacher disseminate the schools progress through the social media 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 0 0 0 2 2 4 

4.50 .577 
% 0 0 0 50 50 100 

2 SST 
f 1 1 0 8 6 16 

4.06 1.124 
% 6 6 0 50 38 100 

3 Students 
f 20 18 46 17 19 120 

2.97 1.267 
% 17 15 38 14 16 100 

Total 
f 21 19 46 27 27 140 

3.84 2.968 
% 8 7 13 38 34 100 

 
Table 4.12 
Item-12  Head teacher communicates students issues to the higher authorities 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 

Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher 
f 0 0 1 1 2 4 

4.25 .957 
% 0 0 25 25 50 100 

2 SST 
f 0 1 1 5 9 16 

4.38 .885 
% 0 6 6 31 56 100 

3 Students 
f 14 21 17 46 22 120 

3.34 1.287 
% 12 18 14 38 18 100 

Total 
f 14 22 19 52 33 140 

3.99 3.129 
% 4 8 15 32 41 100 
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Table 4.13 
Item-13 Head teacher resolve the students problems as an efficient leader on priority basis 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 

Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher f 0 0 0 1 3 4 
4.75 .500 

% 0 0 0 25 75 100 

2 SST f 1 1 0 4 10 16 
4.31 1.195 

% 6 6 0 25 63 100 

3 Students f 13 20 16 52 19 120 
3.37 1.243 

% 11 17 13 43 16 100 

Total f 14 21 17 57 11 120 
4.14 2.938 

% 6 8 4 31 51 100 
 
Table 4.14 
Item-14 Head teacher role in motivation includes, but is not limited to, creating an environment conducive to 
learning 
Ser. 
No. 

Respondents 

St
at

is
ti

cs
 

Responses Mean SD 

SDA DA UD A SA Total 

1 Head teacher  
f 0 0 0 2 2 4 

4.50 .577 
% 0 0 0 50 50 100 

2 SST 
f 1 1 3 1 10 16 

4.12 1.310 
% 6 6 19 6 63 100 

3 Students 
f 24 39 19 20 18 120 

2.74 1.357 
% 20 33 16 16 15 100 

Total 
f 25 40 22 23 30 140 

3.78 3.244 
% 9 13 12 24 42 100 

 
Table 4.15 
Overall Results of Reinforce behavior  

Ser. No. Statistics 
Responses Mean SD 
SDA DA UD A SA Total   

1.  
f 16 13 16 74 21 140 

3.14 4.408 
% 21 13 12 36 18 100 

2.  
f 14 27 18 61 20 140 

2.96 4.167 
% 21 16 10 46 7 100 

3.  
f 13 17 55 24 31 140 

3.23 4.45 
% 20 5 21 30 24 100 

4.  
f 17 19 44 37 23 140 

3.40 3.818 
% 21 11 16 37 15 100 

5.  f 25 11 16 67 21 140 3.54 3.485 
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% 15 3 8 61 13 100 

6.  
f 14 16 9 65 36 140 

3.56 3.592 
% 20 4 5 41 30 100 

7.  
f 11 13 25 34 57 140 

3.49 4.256 
% 21 5 11 29 34 100 

8.  
f 16 24 59 27 14 140 

3.14 4.508 
% 23 10 16 30 21 100 

9.  
f 16 18 27 49 30 140 

4.14  2.571 
% 4 5 13 28 50 100 

10. 
f 20 31 19 48 22 140 

3.70 3.37 
% 9 14 7 37 33 100 

11. 
f 21 19 46 27 27 140 

3.84 2.968 
% 8 7 13 38 34 100 

12. 
f 14 22 19 52 33 140 

3.99  3.129 
% 4 8 15 32 41 100 

13. 
f 14 21 17 57 11 120 

4.14 2.938 
% 6 8 4 31 51 100 

14. 
f 25 40 22 23 30 140 

3.76 3.244 
% 9 13 12 24 42 100 

Total 
f 236 291 392 645 376 1960 

3.57 3.636 
% 14 9 12 36 29 100 

5. Conclusion 
It was conclude that most of the head teachers 
organize school events as per own wish, ensured 
recruitment of staff on priority basis, produced 
directives such as harsh command, coordinate 
students workshop, make innovative decisions for 
school development, keep control on learning 
activities of students, prepare school budget according 
to students priorities, make bold decision for 
betterment of school, conduct meeting with the 
parents on priority basis, disseminate the schools 
progress through the social media, communicate 
students issues to the higher authorities and resolve 
the students problems as an efficient leader on 
priority basis. 
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